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Component 2: Differentiation in Instruction 
Graphic Organizers- Architecture of Accomplished Teaching and Rubric
Plan: Component 2 Connecting Your Practice to the Five Core Propositions and the Architecture of Accomplished Teaching

	Anticipated next instructional steps:




What evidence will you look for to determine next steps?






	4th Step How/what will I use to assess student learning? How is it linked to my goals?
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	5th Step Reflection: What was effective and what needs improving? How do I know?

	2nd Step What are my high, worthwhile Goals that are linked to my student needs?






	
	3rd Step What/how will my Instruction move my students towards my goals?

	1st Step What do I know about my students?
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[bookmark: _Hlk64454354]Learn: Unpacking the Component 2 Rubric

Print out your Level 2 and 3 Rubric for your Component 2. Lay them side-by-side so you can move across each bullet and compare. 
Start at the first bullet in Level 2 and underline the words that are different from the first bullet in Level 3. Highlight the words that are added in Level 3.  
Repeat for each bullet.
Write a list of the key features that determine a Level 3 from a Level 2. Most candidates who don't certify initially score a 2 and miss by a few points for the cut score. It is critical that you understand the difference between a 3 and a 2.
Write up a list of what is needed to score a 3. If you have time, look at Level 4 and add anything additional. Incorporate these into your Standard Organizer. Look for those topics in your component questions. 

Example
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Learn and Revise: Connecting the Dots: Standards, Prompts and Rubrics

	Plan and Learn
	Revise & Finalize 

	Standards covered in this component
	Component Prompt(s)
	Rubric
	Is this in your written commentary? Where?

	




	

	
	

	




	

	
	

	




	

	
	

	

	

	
	





	
	


	
	

	


	
	
	










Review and Finalize: Evaluating the Quality of Your Evidence

If your score on a portfolio component is between 3.75 and 4.25 inclusive, your performance has characteristics of the Level 4 performance. You have engaged in teaching and learning activities that exceeded the Standards for the component, and you submitted clear, consistent, and convincing evidence overall of having done so. 

In addition to reviewing your notes in the Learn and Revise: Connecting the Dots: Standards, Prompts and Rubrics graphic organizer, you may want to assess the strength of your evidence using the feedback statements for Level 4 performance level for Component 2.

	You provided clear, consistent, and convincing evidence to demonstrate that you:
	Notes

	Have a thorough knowledge of students as individual learners and set high, worthwhile, and attainable goals for student growth
	

	Use varied, rich, and appropriate assignments and instructional resources
	

	Are able to accurately and thoughtfully describe and analyze student work in ways that recognize students’ progress and offer means for students to build on their accomplishment
	

	Engage in detailed and effective communication with students that directs their attention to the salient features of their work and encourages them to reflect upon how their work can be improved
	

	Are able to describe your practice fully and accurately and reflect insightfully on its effectiveness in meeting the challenges of teaching
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The Level 2 performance provides limited evidence:
= that the teacher has established a safe, fair, equitable, and
challenging environment that promotes students’ self-directed
learning and engagement with the teacher and other students in
sharing ideas, conversing, and listening during activities as students
explore topics of substance.

= that the teacher creates a student-centered learning environment,
facilitates the inquiry process, and equips students with skills that
support collaboration, such as the ability to ask thoughtful questions
and respond respectfully to others’ ideas.

= that the teacher adequately monitors and evaluates student
learning, makes instructional adjustments as part of an ongoing
process of assessment, and provides regular feedback to students.

= that the teacher supports students in developing the dispositions
and proficiencies necessary for comprehending, analyzing, and
evaluating concepts related to specific content matter.

= that the teacher engages students in activities that are connected
to the learning goals, and that the teacher sequences and structures
instruction so that students can achieve the goals and engage in
meaningful expression. The connection between activities and the
learning goals are weak and/or there are lapses in sequencing.

= that the teacher draws on knowledge of students’ backgrounds,
prior knowledge, needs, abilities, and interests, and on her or his own
knowledge of specific content matter in selecting goals and in
selecting instructional approaches and appropriate, rich instructional
resources that support the goals.

“  that the teacher communicates adequately about the pedagogical
decisions made before, during, and after instruction; describes her or
his practice accurately; analyzes it; reflects on its implications for
future teaching; and seeks ways to improve practice to promote
student learning.

Overall, there is limited evidence of establishing a safe, fair, equitable,
and challenging environment that fosters the active engagement of
students with the teacher and with each other in sharing ideas and in
exploring topics relevant to middle childhood education.

The Level 3 performance provides clear evidence:
= that the teacher has established a safe, fair, equitable, and
challenging environment that promotes students’ self-directed
learning and engagement with the teacher and other
students in sharing ideas, conversing , and listening
during activities as students explore topics of
substance.
* that the teacher creates a student-centered learning
environment , facilitates the
inquiry process, and equips students with skills that support
collaboration, such as the ability to ask thoughtful questions and
respond respectfully to others’ ideas.
« that the teacher ably monitors and evaluates student learning,
makes instructional adjustments as part of an ongoing process of
assessment, and provides regular_feedback to
students.
“ that the teacher supports all students in developing the
dispositions and proficiencies necessary for comprehending,
analyzing, and evaluating concepts related to specific content
matter.

= that the teacher engages students in learning activities that are
authentic, coherent, and connected to learning goals; sequences
and structures instruction so that students can achieve the goals;

and engage in meaningful
expressio lapses in sequencing.

that the teacher draws on detailed knowledge of students’
diverse backgrounds, prior knowledge, needs, abilities, and

interests, and on her or his own knowledge of specific content
matter in selecting high, worthwhile, and att2ingble goals and in
selecting instructional approaches and appropriate, rich, and
EhoUGhELprovoking mstructional resources that support fhe goals.
« that the teacher communicates effectively about the
pedagogical decisions made before, during, and after instruction;
describes her or his practice accurately; analyzes it fully; reflects

on its implications for future teaching; and seeks ways
to improve practice to promote student learning.

Overall, there is clear evidence of establishing a safe, fair, equitable, and challenging
environment that fosters the active engagement of students with the teacher and with
each other in sharing ideas and in exploring topics relevant to middle childhood
education.





image3.jpg
NATIONAL BOARD
for Professional Toeaching Standards® www.nbpts.org





image4.jpg
NATIONAL BOARD

for Professional Teaching Standards®

® @nBPTS @) @TheNBPTS @NBPTS www.nbpts.org





